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This report is a summary of the evidence held in school. The complete file 

“Keeping the School Under Review” is available upon request but not held 

electronically. 



School Context 

 
Maesybryn Primary School is a large Community Primary school in Llantwit Fadre, on the 

outskirts of both Pontypridd and Cardiff. There are currently 378 pupils on roll, split 

into 15 classes. Of these, two are nursery classes and two cater for pupils with Special 

Educational Needs. These two SEN classes are LEA provisions with one being for infant 

children with Communication Disorders and the other for junior pupils with Complex 

Needs. Most children in these classes are from outside our catchment. The school has 

an intake number of 48 but is annually oversubscribed. An extension is planned but no 

timescale exists. The school has a low FSM figure and most families are economically 

active and educationally supportive. There are currently 15% of the school population 

identified as SEN pupils and no child speaks an alternative language, although 

approximately 2% of pupils are from ethnic minorities. 

 

The current Head teacher was appointed in September 2009 and the Deputy in 

December 2008. The SMT is made up of these and two TLR holders. The school was last 

inspected in 2007 when all seven areas were judged as Good or better. Strong links 

exist with the local Comprehensive school, Bryncelynnog School. 

 

Key Question 1    Overall Grade – Good  

      Prospects for Change – Good 

 

1.1 Standards 

 

1.1.1 Results compared with national averages, similar schools and 

prior attainment. 

 

 

 

 

 

 
Key Stage 1 (2010)     Key Stage 2 (2010) 

 

 Both sets of results show that the school is consistently above local and national 

averages at the end of KS1 and KS2. 

 At KS1 the school has consistently achieved  results similar or better than the 

family average. At KS2 the school performed above the family average for the 

two previous years but fell to parity this year. It should be noted that these 

figures include six pupils (KS1 – 4 and KS2 – 2) within our Special Needs classes.  

  



 Without these scores the school would perform well above the family average, as 

they did last year. 

 Baseline assessments at Nursery were evenly spread with no obvious gender 

difference except in oracy. Assessments at Reception were higher than average 

with smaller gender differences. 

 At KS1 the school outperformed national, local and family averages in all subject 

areas. At KS2, national and local averages were exceeded in each subject but 

were in line with the family average. If the two pupils in our Complex Needs 

group are not included (4.4% of cohort, 8.4% of boys) the picture is very 

different with figures well above our family average in each subject. Similarly, in 

KS1 the school achieved 100% in Maths and Science and 96% in English. 

 Results in Welsh as a second language at KS2 were very positive and showed 

more pupils at L3 and L4 than we expected – due to oracy project. 

 Pupils make good progress from Nursery to Reception and from there to KS1 and 

KS2. Having considered the pupils within our provisions, results at each stage are 

comparable at nearly 95% of pupils attaining the required level. Pupils do seem to 

achieve L3 at KS1 more readily than pupils attaining L5 at KS2. 

 

1.1.2 Trends in performance 
 At Key Stage 1 the trend has been flat for the last three years with only small 

variations. Figures are consistently above 90% of pupils attaining L2. The trend 

for pupils attaining L3 is upward, especially in English. The trends for boys and 

girls have stayed relatively constant but there was a dip for boys this year due 

to four pupils in the CDC class. 

 At Key Stage 2, the trend has been upward over the last three years but took a 

dip this year, due in the main to two SEN pupils in our Special Class and one child 

with acute dyslexia in our mainstream. The impact on English and the gender 

balance was especially large. Noticeable increase were seen with L5 pupils in 

English and Maths – Science was relatively constant.  

 Increases in L3 and L5 scores in each phase are a key issue for the school and 

thus this is pleasing, especially if it continues. 

 

1.1.3 Standards of different groups of pupils 
 After taking into account the impact of boys in our special classes at both Key 

Stages, there is a minimal gender issue when analysing the CSI or the pupils 

achieving L2 at KS1 or L4 at KS2. When these pupils are included there is a big 

distortion. However, there is a large disparity between girls and boys when we 

analyse oracy at intake into the Nursery and the upper levels in both Key Stages 

( i.e L3 and L5). This is especially evident at the end of Key Stage 2 where 33% 

of girls achieve L5 in English compared to 21% of boys. 

 Children within our Special Needs classes and those in mainstream with IEPs 

make a great deal of progress. At Key Stage 1, two of the children attained l2 in 

at least two subjects whilst at L2, both boys achieved far higher scores than 

could be expected. With an SEN cohort of 15% within the school, to achieve 

overall scores of over 90% shows a great deal of progress. 

 There was only one Looked After Child (LAC) and he achieved above 

expectations. 

 Pupils entitled to FSM only amount to <8% and there are no obvious differences 

in their performance compared to others. 



1.1.4 Pupils’ progress to the next level of education, training or 

employment. 
 Very good transition links exist with Bryncelynnog Secondary School. Pupils 

spend time visiting before and effective dialogue takes place between KS2 and 

KS3 teachers.  

 Pupils who need additional support are identified whilst in Year 6 and spend 

weekly periods being taught in KS3 during the Summer term prior to transition. 

 KS3 staff report that pupils settle quickly and that clear assessment and 

pastoral records allow for smooth induction into the next phase of learning. 

 

1.1.5 Progress in Learning 
 Classroom observations by Head teacher and ESIS identify that learning is good 

or better in all lessons seen. The number of very good lessons observed rose 

between October 2009 and June 2010. 

 The focus on thinking skills this year has raised the level of learning within each 

class. 

 Pupils who require additional support make very good progress and the majority 

leave KS2 at the required level. Where they do not, effective strategies are in 

place to ensure that individual targets are fully met. 

 Pupils who are More Able and Talented (MAT) have been identified and are 

starting to be provided for in a more structured way. Changes in the curriculum 

have already led to an increase in the higher level scores in both Key Stages. 

 Children who attend Catch- up classes make on average 16month gains and those 

using Cumbrian Reading develop more. 

 Pupils at Maesybryn make good progress in all subjects and areas of learning and 

use the skills developed in a range of activities. 

 In conversation with pupils, they retain knowledge well and learn new skills 

quickly, for instance Yr5&6 pupils using KWL charts independently. 

 

1.1.6 Skills 
 A skills based curriculum is still being developed in Maesybryn and a great deal 

of time is spent on monitoring the progression in skills across subjects and year 

groups. 

 Children have good ICT skills and use these to produce Power Point presentations 

and spread sheets in a number of subjects. Oracy and written skills are 

constantly reinforced across the curriculum and numeracy skills are beginning to 

be identified in planning.  

 The school has invested a great deal of training time into critical thinking skills. 

 Reading standards are high, although there is a perceived dip in comprehension 

levels which is being addressed. 

 

1.1.7 Welsh Language 
 Welsh language skills are good throughout the school but especially in Year 5&6 

where an oracy teacher is employed as part of a cluster initiative. End of Key 

Stage 2 assessments were higher than expected and above national averages. 

 Bilingualism in the Foundation Phase is strong with children using phrases outside 

of the classroom and with additional practitioners. 

 Staff confidence is high and many opportunities are used to develop the 

language. 



1.2 Wellbeing 

 

1.2.1 Development of healthy and safe attitudes 
 The school will be assessed for the Healthy Schools Award in November 2010. 

 Recent initiatives such as Playground Leaders, Healthy Snack and water in the 

classroom have made pupils far more health conscious. 

 The Foundation Phase approach to healthy living and outside learning, coupled 

with Eco-schools work, has raised the profile with our youngest children. 

 PESS is a key part of the SDP and pupils receive good PE lessons.  

 There are a range of extra curricular clubs including sports and cooking. 

 In a recent survey of parents, 93% stated that their child liked school and pupil 

discussions found that the vast majority were very happy. 

 Instances of bullying are dealt with quickly and the policy has been reviewed 

recently. 

 Child Protection procedures and First Aid are robust and staff are adequately 

trained. 

 The school is developing a new PSE and SRE scheme and policy. 

 

1.2.2 Participation and enjoyment in learning, including attendance, 

behaviour and attitudes 
 Attendance for 2009/2010 was 94.6% which is marginally below the WAG target 

but well above local and national averages. The level of unauthorised absence is 

below 1% and is mainly due to rigorous enforcement of a 9.10am deadline for 

lateness. 

 Behaviour standards are high and there are very few instances of poor 

behaviour. There have been no fixed term exclusions and limited involvement 

with behaviour support services. Attitudes to learning are always good and 

feature prominently in lesson observations. 

 

1.2.3 Community involvement and decision making 
 The School Council is a very active body and was involved in the appointment of 

the Head teacher. 

 The School Council and the pupils suggest spending areas for the PTA and not 

the school. £6500 was allocated to the school grounds and active playtimes upon 

their suggestion. The PTA is a very active body and holds numerous events for 

children and parents throughout the year. 

 Strong links are maintained with the community through work at Harvest time 

with elderly residents, our work with the PONT charity in Africa and links to 

industry. 

 An annual parent survey is conducted each year and results published. Last year 

this resulted in a Breakfast Club, new termly information sheets, a changed 

school uniform and new school times. 

1.2.4 Social and Life Skills 
 Pupils have well developed social skills and resolve differences well. Development 

of PSE and emotional intelligence in school will take this further. 

 The majority of pupils are able to be independent learners. 

 Very good attitudes are held with respect to inclusion and equality. 

 



Key Question 2    Overall Grade – Good  

      Prospects for Change – Good 

2.1 Learning Experiences 

 

2.1.1 Meeting the needs of learners, employers and the wider 

community 
 The school has recently reorganised the curriculum in KS2 to enable two year 

planning around a theme. Class restructuring means that no class is now over 30 

and year groups are placed in four separate phases to avoid duplicity and to 

encourage continuity and progression. These phases are Upper Juniors (Yrs5&6); 

Lower Juniors (Yrs3&4), Upper Foundation Phase (Yrs 1&2) and Reception. 

Nursery are a distinct unit. 

 The school has a new class setting policy to try to reduce the impact on learning 

of mixed age classes. All classes are mixed ability and no subject setting takes 

place. 

 We believe, and pupil feed back shows, that we have a vibrant curriculum in KS2 

and the Foundation Phase. The principles of FP have been adopted through to 

Year 2. The use of visits, outside speakers and the local area make learning more 

interesting. 

 Timetables are carefully planned so that withdrawal groups have a minimal 

impact on overall learning. 

 The integration of pupils with Special Needs inspires confidence and benefits 

the learning of all pupils. 

 Robust monitoring is now in place to ensure that Subject Leaders monitor all 

subjects and areas of learning through a faculty system.  Range and progression 

are at the forefront. 

 

2.1.2 Provision for skills 
 Pupils develop good skills in literacy, numeracy and ICT. They are also starting to 

develop the use of thinking skills and social interaction. 

 The school has started to monitor the progression of skills and the SDP 

identifies assessment of skills as a priority. 

 Skills in the Welsh language are good. 

 Where pupils struggle with literacy or numeracy, provision is made through small 

groups overseen by the subject leaders for English and Maths. 

 In all lessons, a strong emphasis is placed on literacy and numeracy. 

 Recent LEA projects to target reading and mental calculation have been adopted 

by the school and developed further. 

 

2.1.3 Education for sustainable development and global citizenship 
 The school has obtained the Eco School Bronze Award this year and major 

developments have taken place with regard to environmental education. 

 Strong links now exist with a school in Africa with two teachers visiting Mbale in 

February and the Head teacher visiting us. The school is now working with ESIS 

to develop a curriculum pack. 

 The Eco School committee has addressed sustainability issues such as recycling 

and energy management this year. 

 Future areas include a walking bus, safe cycle routes and allotments. 



2.1.4 Welsh language development and the Welsh dimension 
 This is a strong feature of the school and pupils make a great deal of progress 

with their Welsh language. A cluster project ensures that an oracy teacher 

visits our eldest pupils each week.  

 The Foundation Phase has grasped the Bilingualism aspect well and teachers, 

support staff and pupils use the language as soon as they start school.  

 The Welsh dimension is fostered well with curriculum links, visits, Eisteddfodd, 

visits to Llangrannog and membership of Urdd. 

 

2.2 Teaching 

 

2.2.1 The range and Quality of teaching approaches 
 During class observations, all teaching was judged to be satisfactory or better 

with over 80% being judged as good or very good. 

 Since critical skills training, teachers use an increasingly varied range of 

strategies that mix individual, paired and group work. Different learning styles 

are catered for and learning objectives and success criteria are used 

throughout. 

 Planning has been reorganised to ensure that skills are adequately provided for 

within all lessons. Learning is now based on a thematic approach in KS2. 

 Teachers in the Foundation Phase fully address the seven areas of learning in 

lessons and make good use of additional practitioners. They increasingly use the 

outdoor environment to enhance learning and ensure that bilingualism is 

positively used. 

 Recent ICT purchases should ensure that teaching styles develop even further. 

 Teachers and support staff foster excellent relationships with pupils and this 

leads to good behaviour and attitudes to learning. 

 

2.2.2 Assessment for Learning 
 The school has a wide range of strategies but needs to create consistency. Good 

practice needs to be shared and used throughout the school to ensure 

effectiveness. The recent introduction of assessment logs in the Foundation 

Phase has made AfL far more robust. 

 Training in assessment strategies has taken place and all staff are developing 

these in the classroom. This will ensure good assessment for learning in the 

school. 

 Marking and feedback to pupils is often good but lacks consistency across the 

school. 

 Pupils are starting to assess their own work and feed back to their peers. 

 

2.2.3 Assessment of learning and recording and reporting 

arrangements 
 A wide range of assessment tools are used but a detailed timetable is required 

to ensure consistency. This is being developed. 

 The school is updating tracking procedures although they are used well to inform 

target setting and extra provision. 

 The school has recently purchased new reading and numeracy assessments to aid 

planning and recording. 



 At Yr2 and Yr6 there are robust portfolios for individual assessment and these 

are moderated within school and within our cluster. Greater consistency is 

needed across the cluster to ensure our good practice is used elsewhere. 

 Reports to parents are clear and linked to learning outcomes and skills. They 

provide useful targets. Parents are encouraged to make comments and these are 

kept in school. 

 ALN pupils are reviewed each year and IEPs are well written and targets are 

clear and appropriate to the needs of the child. 

 

2.3 Care, support and guidance 

 

2.3.1 Impartial guidance and information 
 A great deal of support is given to pupils and parents who require additional help. 

The school has an open door policy and regular contact is made with parents. 

 When outside involvement is sought, parents are always consulted and given 

extensive advice. 

 

2.3.2 Personal and specialist services 
 Full use is made of specialist services. Strong links exist with Educational 

Psychologists, Speech and Language Therapists and Occupational therapists who 

all work in the school with a variety of pupils. Programmes given are carefully 

provided and SEN support is sought at all times. 

 Close contact is maintained with Social Services in respect of LAC children and 

PEPs are in place for all. 

 We believe that this is a very positive feature of the school. 

 

2.3.3 Provision for health and wellbeing 
 The school is a happy place where pupils feel secure. 

 The school is developing a new PSE and SRE policy to ensure better provision. 

 Adequate First Aid provision is in place and a timetable for Child Protection 

training is in place for all staff, SMT and Governors. 

 Clear policies exist for promoting good behaviour and standards are high. The 

school prospectus gives clear guidance on discipline and the range of sanctions. 

There have been no fixed term exclusions at the school and very good links exist 

with the behavioural support service and EWO. 

 The school is fully involved in the PESS initiative, Healthy Schools, Eco Schools 

and links to the E3 funding in the Secondary school. 

 

2.3.4 Safeguarding arrangements 
 A clear policy exists for reporting concerns and this is published around the 

school and made clear in induction. 

 The Head teacher is the nominated CP officer and has received Advanced Level 

training. Level 3 training is planned. A timetable exists for other staff to be 

trained. The Governor responsible for CP issues takes a keen interest and is fully 

trained for her role. 

 The Head teacher attends all case conferences and reviews. 

 All staff on appointment have enhanced CRB checks which are held by the HR 

department of RCT. 



2.3.5 Additional Learning Needs 
 The school prides itself on the provision given to those children with additional 

learning needs. Identification is carried out quickly and IEps and strategies put 

in place at an early stage. 

 Reviews for all identified children take place annually and outside agencies are 

invited to provide as much input as possible. 

 The SENco is very experienced and is supported by the two TLR holders in 

monitoring standards of support. 

 Pupils within the two Special Classes are very well cared for and parents and 

other professionals comment often on the positive effect they have on the 

children. 

 The school has a well established system of integration for these pupils into the 

mainstream and this is very successful. 

 The school has received training for More Able and Talented pupils and they are 

now identified and catered for with clear IEPs for their needs. 

 

2.3.6 Spiritual, moral, social and cultural development 
 The spiritual development of pupils is well met. Daily assemblies take place for 

KS2 and Foundation Phase. Stories and prayers are linked to weekly themes that 

cover a host of topics including working together, animals, teamwork, family, 

tales from other cultures and Welsh tales. 

 The school holds festivals for Harvest, Christmas and St David’s Day. 

 Use is made of outside speakers and lay preachers and a strong link exists with 

the Salvation Army. 

 Pupil’s identity of being Welsh is developed at every opportunity and our links 

with the school in Mbale, Uganda have developed their awareness of identity 

further. 

 

2.4 Learning Environment 

 

2.4.1 Equality and diversity 
 Clear policies exist for equality of provision and we actively promote positive 

values about sexual, racial, disability and religious tolerance and understanding. 

 Girls and boys have equal access to all areas of the curriculum and after school 

activities. There is a minimal gender gap within the school and integration and 

inclusion are strong features of the school. 

 Links with Africa and charity work by pupils have raised the profile of racial 

tolerance even further. 

 The building is fully accessible to all children and adults with any form of 

physical disability. 

 

2.4.2 Staffing, resources and accommodation 
 The school is fully staffed by appropriately qualified teachers and support staff. 

Ratios are maintained within the Foundation Phase and no class has more than 30 

pupils. 

 The main building is well kept and recently modernised but the outside buildings 

are not suitable in the long term for 21st Century education. 



 The school is cramped and in need of a proposed extension which would increase 

capacity. 

 The school is fully resourced with ICT and other infrastructure. Currently, a lot 

of emphasis has been on developing the outside environment with allotments, 

woodland areas and a willow garden. 

 The school is cleaned and maintained to a high standard. 

 

 

Key Question 3    Overall Grade – Good  

      Prospects for Change – Good 

3.1 Leadership 

 

3.1.1 The impact of leadership 
 A new leadership team is in place and is having a direct effect on all areas of the 

school. Major changes in curriculum, planning and school organisation have taken 

place in the last 12 months and this has been managed well. 

 Performance management and training ensure that high standards are expected 

and received form all staff. 

 Training has a clear impact on standards, such as the emphasis on critical 

thinking. 

 The open policy of the SMT is replicated in staff working groups and in links 

with parents and other agencies. 

 The Deputy Head teacher and TLR holders ensure that new initiatives are 

implemented and monitored and this includes the work of support staff. 

 The impact in leadership can be seen in the positive comments of parents to 

recent changes. 

 Underperformance is identified early and addressed with appropriate support 

offered. 

 All staff are responsible for developments in the school. 

 

3.1.2 Strategic direction 
 The School Development Plan is a robust document that provides a clear plan for 

the next three years. 

 This document is drawn up in consultation with staff, parents and pupils. It is 

based on clear monitoring of standards using CRIS documentation etc. 

 The direction of the school is clear and all stakeholders are well aware of this 

though staff meetings, parent letters and Governor reports. 

 

3.1.3 Meeting national and local priorities 
 The school embraces national priorities such as Appetite for Life and the 

Foundation Phase along with local initiatives such as the recent numeracy and 

literacy training. The school is developing a clear direction and plan within the 

School Effectiveness Framework and we embrace this whole heartedly. 

 The school performs well with regard to national priority areas and our direction 

is in line with the LEA “Fframwaith” plan. 

 

 

 



3.1.4 Governors 
 The Governing Body is fully constituted and very supportive. They provide 

support to the school and challenge the Head teacher in a very professional way. 

 Self review is carried out every other year and meetings have a clear focus on 

the fundamental question, “How are our children doing and are they happy”. 

 New links are being developed with Areas of Learning as the focus and we hope 

to see greater involvement over the next few terms. 

 The few complaints that are received are dealt with promptly and professionally. 

 Governors take part in relevant training. 

 

3.2 Partnership Working 

 

3.2.1 Strategic partnerships 
 The school has good partnerships in place with the cluster and with the Local 

Authority. The Head teacher takes an active role in LEA groups including the 

Schools Budget Forum. 

 The school fully engages with local authority strategic planning and with ESIS. 

 Close links have developed this year with the Community cluster worker and 

stronger links with the community are now in place. 

 

3.2.2 Joint planning, resourcing and quality assurance 
 The school engages well with the local authority to plan for the future, however, 

there is a need to address the under capacity of the school. 

 The school has been lucky to receive two community awards totalling £5900 

from its joint working. 

 Cluster teachers moderate work and common portfolios exist, however, there 

needs to be consistency across the schools in what is collected and assessed. 

 

3.3 Quality improvement 

 

3.3.1 Self evaluation, including listening to pupils and others 
 There have been several recent initiatives to ensure that there is effective self 

evaluation. Class observations have increased and a timetable for subject 

monitoring and book audits has been developed. Subject Leaders have had 

training in pupil voice and moderation of standards. 
 Subject Leaders each carry out a full review of their subject using the CRIS 

framework and subject targets are part of the SDP. 

 The school actively seeks the views of other stakeholders through interview and 

questionnaires. 

 Good use is now made of data to ensure standards are as high as possible. 

 

3.3.2 Planning improvement 
 There is a three year School Development Plan which covers all aspects of school 

life. 

 The SDP has a clear timetable for improvement and is reviewed and amended 

annually. 

 Progress is communicated to the Governing Body twice every term. 



3.3.3 Involvement in professional learning communities – CPD 
 Training is well funded and extensive. Use is made of the BSF fund, the school 

budget and the expertise of staff within the school. Training is reviewed 

annually for its impact on standards and this is included in the SDP report. 

 Links are made with other schools in the cluster and the Taff Valley Foundation 

Phase link group. The Head teacher is a PHIP mentor and the Deputy has 

developed a plc with her NPQH colleagues. 

 Initial discussions are in place to make links in Bridgend and Hertfordshire. 

 

3.3.4 Progress since last inspection 
 Several recommendations were made in the last inspection. All have been 

addressed or are in the process of being addressed and the school has made 

good progress since the report in 2007. Areas such as self evaluation and skills  

are part of the current SDP. 

 

3.4 Resource Management 

 

3.4.1 Management of resources 
 The school is fully staffed and all teachers have PPA time each week. Leadership 

time is given as needed to address key issues such as monitoring. 

 The school is well resourced for pupil learning and money has been spent on 

developing the outside areas. 

 Strict financial management is in place with close scrutiny from the Governing 

Body, whose finance group meets twice a term. 

 Spending priorities are clearly made in the SDP and priorities for spending are 

based on raising standards. 

 Staff are encouraged to take part in training and this budget is closely 

monitored too. 

 Where possible the school applies for external funding such as the Lottery Fund 

and the PTA. 

 The school buildings are satisfactory when taken as a whole but the high number 

of demountable buildings needs to be addressed with a proposed extension. 

 

3.4.2 Value for Money 
 The school provides good value for money. Priorities are met and a small 

contingency of 3% is maintained. 

 Pupils do well when compared locally and nationally and standards are high. 

 

 


